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1. Ile1u ocBOEHMS TUCHMILIUHBI

Ilenpto ocBoeHust aucuMIIMHbl  «HOCTpaHHBIH  S3bIK B MPO(ECCHOHANBHOM
NESITEeNbHOCTH» B  paMKaX MarucTparypel —sBiseTcs: (OpPMUPOBAHHE KOMIICTCHIIUH,
IIO3BOJISIOIIEH OCYHIECTBIIATH KOMMYHMKAIMI0O HA MHOCTPAaHHOM SI3BIKE B aKaJIEMHUYECKON U
npodeccuoHanbHON cepax, B TOM YHCIE B YCIOBHAX MEXKKYJIBTYPHOTO B3aUMOACWUCTBUS, a
TAaKK€ BBIIOIHATL DPA3HbIC THUIIBI IIEPEBOAA AKAAEMUYECKOIO TEKCTa € MHOCTPAHHOIO Ha
rOCYJapCTBEHHBIH S3BIK B IPOPECCHOHATBHBIX LEISX.

2. MecTO TMCHUILIMHBI B CTPYKTYpPe 00pa30BaTe/IbHON MPOrpaMMbl MAruCTPATyPbl

Juctunnuna «HOCTpaHHBINA S3bIK B MPO(ECCHOHAIBHON NeSTEIbHOCTH» OTHOCHUTCA K
o0s3aTenbHON yacTu biioka 1 o6pazoBaTenbHON MPOTrpaMMBI.

Kypc uHOCTpaHHOro s3bIKa B MarucTpaType HaIlpaBJIeH Ha MOBBIIIEHUE HCXOTHOTO
YPOBHS BIJIAJICHUST WHOCTPAHHBIM SI3bIKOM, Ha ()OPMHPOBAHUE W Pa3BUTHE YMEHHH OOIIECHUS B
npodeccnoHabHOM W Hay4HOH cdepax Ui aKaJIeMHUYecKoro U MpoeCCHOHAIBLHOTO
B3aUMO/ICVCTBUS.

W3ydeHre mJaHHON NUCHUIUIMHBI HEOOXOAUMO ISl YCIEIIHOTO OCBOCHHSI TyMaHUTAPHBIX
muctuminH OOIl, a Takke B 11€710M BIUSET Ha pa3BUTHE KOTHUTUBHBIX CIIOCOOHOCTEN U yMEHUMN
CTYICHTA.

3. Illlanupyemble  pe3yJbTaTbl  O0y4YeHHs] 10 JMCHHUILIMHE, COOTHECEHHble €
IUIAHMPYEeMbIMHM pe3yJIbTaTaMM 0CBOEeHHsI 00pa30BaTe/IbHON NPOrpaMMbl MarucTPaTypbl

[Tponiecc u3ydeHus AUCUUILIMHBI HAalIpaBieH Ha (JOPMUPOBAHUE CIEAYIOIIUX SJIEMEHTOB
komnereHmi B coorBercTBUM ¢ ®PI'OC BO, OOII BO u npuoOpereHus CleAyonMx 3HaHUM,
YMEHHM, HaBBIKOB U (WJIM) ONbITA A€ATEIbHOCTH:

®opmupyemas NuaukaTop nocTuskeHust Ilepeyenn
KOMIeTeHIHs KOMIIeTeHIINT MJIAHUPYEMBIX
(xox u (hopMyJIMPOBKA) (xox u hopMyJIMpPOBKA) pe3yabTaTOB 00y4UeHHu s

YHuBepcajibHble KOMIETeHIHH

YK-4 N-YK-4_3 3namu:

Cnoco0OeH npuMeHsITh CocraBisieT THUIOBYIO [IEJIOBYIO | TpaMMaTHYECKHE

COBpPEMEHHBIE JIOKYMEHTAIIO0 IS | KOHCTPYKIIMH, CTPYKTYpY

KOMMYHUKATHUBHBIE aKaJeMUYECKUX U|u 0COOEHHOCTH

TEXHOJIOTHH, B TOM YHCIIe | TPO()eCCUOHANBHBIX  IeJiell  Ha | pa3IMYHBIX THUIIOB

Ha WHOCTPAHHOM SI3bIKE TEKCTOB

WHOCTPaHHOM(BIX ) npodecCuoHaATBHON u

s3bIKe(ax), s aKaJeMUYECKOMN

aKaJeMUYECKOTO U HaNpaBJIE€HHOCTH;
npodheccHoHaTBEHOTO Ymemu:

B3aUMOJICVCTBHUS COCTaBJIATh pe3rome,
pedepatsl
npodeccuoHanbHO-
OPUEHTHUPOBAHHBIX
QyTEHTUYHBIX  HAy4YHBIX
cTaTeil U aHHOTAllUH K
HUM;

HU-YK-4 4 Buams.

CocraBier  aKkageMUYECKHE€ U | TEPMUHOJOTHIO Ha
(unm) mpodecCuoOHANbHBIE TEKCTHI | HHOCTPAHHOM  SI3BIKE B
Ha HUHOCTPAHHOM SI3bIKE n3y4aeMoi obsactu;
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Ymems:

MIPUMCHSITh OCHOBHBIC
BUJIBI NIePEBOTYCCKOM
TpanchopMauu B yCTHOM
¥ IUCbMEHHOM IIePEBOJIC,
Braoemy:

HaBBIKAMH  aHAJIUTHKO-
CUHTAaKCHUYECKON
nepepadoTKu
poeccCHOHATBHO-
3HaYMMOM WHpOpPMALIUU U
nepesosa
aKaJIeMUYECKOTO TEKCTa C

pycckoro  si3blka  Ha
WHOCTPAHHBIMN.
HN-YK-4 6 Ymemo
[Tpencrassier pe3yJIbTaThl | COCTAaBIISTh U
UCCJIEOBATEIbCKOM U TNPOEKTHOW | NMPEACTaBIATh B BHJIE
JEATEIIBHOCTM  HA  pa3iW4YHbIX | JOKJIAaJa U IPE3ECHTALUU
yOIMYHBIX MEPONPUSTUSIX, | HAYYHYI0O HMH(pOpMAIHIO,
y4acTBYeT B aKaJEMHYECKUX U | UCIIOJIB3YyEMYIO B
npoeCCHOHATBHBIX  JUCKYCCHSIX | TPO(eCcCCHOHATBHOM

Ha HHOCTPAHHOM A3bIKC

IEITEIbHOCTH, B  TOM
yucle Uil  y4acTHs B
MEXTYHAPOTHBIX
HAyYHBIX MEPOTPHSITHSIX;
Braoems

HaBBIKaMU BBICTYTUICHUS C

COO0IICHUEM u
npe3eHTaluen o
popuITI0 CBOCH HAy4YHOU
CIETIMATEHOCTH.

4. O0beM, CTPYKTYpA U coJiepKaHue TUCHHILINHBI
OO01mmas TpyI0eMKOCTh TUCIUTUTHHBI COCTABIISICT 2 3a4eTHBIC SUHUIIBI, 72 aKaJl. Jaca:

Ne
n/n

Tembl (pa3aebl)
AUCHHUIIHHBI,
HX coJep:KaHue

Buapl yueOHbBIX 3aHATHIA,

®opmbl

BKJIIOYASl CAMOCTOSITEILHYIO
paboTy CTYAeHTOB,
H UX TPYA0EMKOCTh
(B akaieMMYeCKHUX 4Yacax)

Cemectp

TeKyLIero
KOHTPOJIsA
ycneBaeMoCTu
dopma
NPOMEKYTOYHOM
arrecTaumuu
(no cemecmpam)

KonTakTHas padoTa
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1. Pabora ¢ nekcukoii mo teme: | 1 10 4 3amanus Ha
«"nobGamu3arusy. 3HaHUE
Henuunsie popmsl rinaroda. TEPMHUHOJIOTHH U
CroxHble obiriee
KOHCTPYKLIMH. ITOHUMaHHUE
COZIepPIKaHUs
TEKCTa.

6 mom uucne ¢ 30 u /|OT 2 Jexcuueckuii
mecm JDYK ¢
LMS Moodle

2. Pabora ¢ nekcukoii mo teme: | 1 10 1 4 IMuceMeHHBII
«ObpazoBaHue. MIePEBOI.
[TucbMeHHBIN EPEBOS. 3aganus Ha

3HaHUE
TEPMUHOJIIOTUN U
obmee
[MOHMMaHUE
CoJIepKaHUs
TEKCTa.

3. Pabora c nexcukoii mo teme: | 1 10 3 3amaHus Ha
«Kynbrypay. 3HAHHE
AHHOTHPOBAaHUE. TCPMHHOJIOTHH H
PedepupoBanue. obrmee

[TOHMMaHUE
COJIepPIKaHUs
TEKCTa.
AHHOTUPOBAHUE.
Pedepuposanue.

4, Pabora ¢ nekcukoit o teme: | 1 10 1 3 3anganus Ha
«Hacenenue u conuanbHbIe 3HaHUE
HU3MEHEHU. OCHOBEI TEPMHUHOJIOTHH U
JICIIOBOTO OOIIICHUSI. o01ee
CocraBiieHue pe3tome. [TOHMMaHUE

COJIepPIKaHUs
TEKCTa.
Pesrome.

5. Pabora ¢ nexcukoii o teme: | 1 8 1 3 [Ipe3entanuu
«Cormmonornueckoe
HCCIICIOBAHUEY.

OCHOBBI ITyOJUYHO pedn.
6 mom uucne ¢ 30 u /0T 2

6. [IpoMexyTOYHast aTTeCTAIHs 1 03 |37 3auer
Bcero 48 3 0,3 | 20,7 72
¢ mom uucne ¢ 30 u J[0OT 4

ConeprkaHue pa3aenoB JUCHUTUIAHBI.

1.YcBoeHHe JEKCUKH U Pa3BUTHE HABBIKOB YCTHOM peun o Teme: «I mobanuzanus».
I'pammaruka. [ToBTopenne Temsl: «Hemmunbie hopmsl Tiraronay. CiaoxHbIS
rpaMMaTH4YecKre KOHCTPYKIIUH ¢ MH(PUHUTHBOM, IPHYACTUEM U TePYHAUATIBHBIE 000POTHI.




2. YCBOGHHE JIGKCMKM W pa3BUTHE HAaBBIKOB YCTHOW peunm 1o Teme: «OOpa3zoBaHue».
Oco0OeHHOCTH YCTHOTO M NHUCBMEHHOTO IepeBoja U OTpaboTKa yMEHUH mepeBoja
po¢eCCHOHATLHO-OPUEHTUPOBAHHOTO TEKCTA.

3. YCBOCHME JIEKCUKHU U Pa3BUTHE HABBIKOB YCTHOM peuu 110 Teme: «KynbTypay.

OcHOBbl aHHOTHpOBaHUS U pedepupoBanus. OtpaboTka yMEHUII aHHOTUPOBAHUS MU
pedepupoBaHHsS TEKCTa HA POJAHOM M aHTIHMICKOM s3bIKe. AHHOTHPOBAHHE M pedepupoBaHHE
TEKCTa I10 CIIELUATbHOCTH (IMCbMEHHO, Ha aHTJIMICKOM SI3BIKE).

4. YcBoeHME JIEKCUKH U Pa3BUTHE HABBIKOB YCTHOM peun mo teme: «HaceneHue u counaabHbie
u3MeHeHus». OTpaboTKa OCHOBHBIX HABBHIKOB IMHCHbMEHHOM KOMMYHHUKalud. [IpuHIUIIBI
COCTaBJICHHS pe3IOME MPU yCTPOUCTBE Ha padoTy.

5. Ilpesentammum mno Teme: «Couuonoruyeckoe wuccienoBanuey». OCHOBbI MOJITOTOBKH
npe3entanuii. OCHOBBI MyOJIMUHOM peun. MoHoorn4eckas u quanoruyeckas peub. [logroroska
npe3eHTaluii (MMCbMEHHO U YCTHO), BBICTYIUIGHHE B TPYIIE C MOCIEIYIONIMM OOCYXISHUEM
IIPE3CHTALINH.

5. Odpa3oBareibHbIe TEXHOJIOTHH, B TOM YHCJ€ TEXHOJOTHH YJIeKTPOHHOr0 O00yYeHHs W
JAUCTAHIIMOHHBbIE 00pa3oBaTe/IbHbIE TEXHOJIOTHH, HCIOJb3yeMble MPH OCYIIeCTBJIEHHH
00pa30BaTeJILHOIO MpoIecca Mo TUCIHUTINHE

B npouecce 06ydeHust HCIIONB3YIOTCS ClEAYIOlIe 00pa30BaTeIbHbIE TEXHOIOTHH:

IIpakTH4Yeckoe 3aHATHE — 3aHATHE, MOCBIIICHHOE OCBOCHUIO KOHKPETHBIX YMEHUH U
HaBBIKOB M 3aKPEIUICHUIO MOTYYE€HHBIX PU 00BSACHEHUN 3HAHUM.

KoncynbTauum — BUJ y4eOHBIX 3aHITUM, SBISIOMIMNCA OJHOW M3 (OpM KOHTPOJIA
CaMOCTOSITENIbHOW ~ paboThl  cTyaeHTOB. Ha KOHCydbTalusx 1O MpockOe  CTYAEHTOB
paccmarpuBaroTcsd HauOoJiee CJIOKHBIE MOMEHTHl IpPHU OCBOCHHHM MaTepuaia JAUCHUILIINHBL,
[IPENOAaBaTeNlb OTBEYAEeT Ha BOIPOCHI CTYACHTOB, KOTOPBIE BO3HHMKAIOT y HUX B IIPOLECCE
CaMOCTOSITENIbHOM pabOTHI.

B nporecce 06ydeHus: HCHOIB3YIOTCS CIEIYIONNE TEXHOJIOTHH 3JIEKTPOHHOTO 00yUYeHHUs
U AMCTAHIMOHHbBIE 00pa30BaTEIbHbIE TEXHOJIOTHUH:

DJVIEKTPOHHBIN  y4eOHbIi Kypc mno aucoumimHe <« HOcTpaHHBIH  SI3BIK B
npodeccuonanbHoil nestensHocT» B LMS Daexktponnbiii yHusepcuter MoodleSpI'y, B
KOTOPOM:

- TpelICTaBieHbl 3aJaHMsl JUIsl CaMOCTOSTENbHOM paboThl OO0yYaromMXCs IO TeMam

JUCLUIINHBL,

- OCYIIECTBIIIETCSI  IPOBEACHUE  OTAEIBHBIX  MEPOINPHUATHM  TEKYIIEro  KOHTPOJIA

YCIIEBAEMOCTH CTY/ICHTOB;

- mocpeAcTBOM  ¢opyMa  OCYIIECTBISETCS CHHXPOHHOe W (WJIM) aCHHXPOHHOE

B3aMMOJICHCTBHE MEXIy OOydYaloUIMMUCA W TpenojaBaTeleM B paMKaxX H3Yy4eHUs

JCLUTIIINHBL.

6. [lepeueHb JMIEH3MOHHOTO W (WJIM) CBOOOJHO PACHPOCTPAHAEMOr0 NPOrPaAMMHOIO
olecreyeHusi, MCNOJIb3yeMOro MPH OCYLIECTBJIeHHH 00pa30BaTeJbHOIO Ipouecca I0
AUCHMILINHE

B mpouecce ocymiecTBiaeHus  00pa3oBaTeNBbHOrO — Ipolecca MO  JUCIHUILTHHE
WCIIOB3YIOTCS:

JUtst (GOPMHUPOBAHUSI MAaTEPHATIOB JIJISl TEKYIIIETO KOHTPOJISL YCIIEBAEMOCTH U TIPOBEICHHUS
MIPOMEKYTOUHOM aTTeCTallMH, sl (GOPMUPOBAHHS METOANYECKIX MATEPHUAJIOB M0 AUCIUILTHHE:

- mporpammbl Microsoft Office;



- Adobe Acrobat Reader.

7. IlepeyeHb CcOBpeMEHHBIX MNPOGecCHOHATBHBIX 043 [JaHHBIX W WH(OPMANMOHHBIX
CIIPABOYHBIX CHCTEM, HCIOJIb3YyeMbIX MPHU OCYIeCTBJIeHUU 00pa30BaTe/IbLHOI0 Mpolecca 1o
AUCHMILINHE (MPH He00X0IMMOCTH)

B mpouecce ocymiecTBiaeHus  00pa3oBaTeNpHOrO  Ipolecca M0 JUCIHHUILTHHE
UCTIOJIB3YIOTCS:

1. AmromatusupoBaHHas  OuOimMoTeyHo-uHpopManmonHas  cucreMa  «bYKMU-
NEXTwhttp://www.lib.uniyar.ac.ru/opac/bk_cat_find.php

2. DnekTpoHHO-0MbMoTeuHast cucreMa «kOpaiit» https://urait.ru/

3. OneKTpOHHO-0MOINOTEYHAs cucrema «KoHcynpranT Crynenra»
https://www.studentlibrary.ru/

8. IlepeueHb OCHOBHOII W  /JONMOJHUTEIbHOW Y4eOHOIl JUTepaTypbl, pecypcoB
HH(OPMALMOHHO-TEJIEKOMMYHMKAIIUOHHO ceTH «HHTepHeT» (IpH He00XO0AMMOCTH),
PEKOMEHAYEeMBbIX VISl 0CBOCHUS I CUHUIIIMHBI

a) OCHOBHAasl JIMTepaTypa

1. AHrnuiickuii sI3bIK sl akagemudeckux nened. English for Academic Purposes : yueOGHOe
nocobue st By3oB / T. A. bapanosckas, A. B. 3axaposa, T. b. Ilocnienona, }0. A. CyBoposa ;
o pemnakuuend T. A. bapanoBckoit. — 2-e¢ u3g., nepepad. u gom. — MockBa: M3nareabcTBo
IOpaiir, 2024. — 203 c. — URL: https://urait.ru/bcode/535332

2. ApxunoBuy, T. I1. Anrnuiickuii s3bIk uia ryManutapueB (B1).! yueOHUK U MpakTUKYM AJist
By3oB / T. II. Apxunosuy, B. A. KopotkoBa. — Mocksa: U3natensctBo KOpaiit, 2024. — 746 c.
— URL.: https://urait.ru/bcode/545067

0) 10NOJIHUTEJIbHAS JINTepaTypa

1. Anrnumiickuii B HayuHO-HcchenoBaTenbekoil nestenbHocTH = EnglishforResearcher: : yue0.
nmocodbue / aBt.-coct. H. H. Kacarkuna, C. B. JlanganoBa ; Slpoci. roc. yH-T, SIpociaBib,
®unurpans, 2014, 102 c. — URL: http://www.lib.uniyar.ac.ru/edocs/iuni/20122108.pdf

2. AHrnmiickuii s3bIKk [DnekTpoHHBIH pecypc]: mpaktukym / coct. A.B. Eroposa, H.H.
Kacarkuna; Spocn. roc. yH-t um. ILI. JlemmmoBa. — Spocnasns: Spl'V, 2012.
http://www.lib.uniyar.ac.ru/edocs/iuni/20122108.pdf

9. MarepuajbHO-TEXHUYECKas 0a3a, HeOOX0AMMAasi VI OCYIIECTBJIEHHs 00Pa30BaATEILHOIO
npouecca no JMCHHILIHHE

MarepuanbHo-TeXHHUECKass 0a3a, HeoOXoJumas [UIs OCYLIECTBICHHUS 00pa3oBaTeIbHOTO
mporiecca 1Mo JUCIUILTHHE BKITIOYAaeT B CBOM COCTaB CIeIMalbHbBIC TOMEIICHUS:

-y4eOHbIE ayTUTOPUM JJIsl IPOBEACHUS 3aHATUH JIEKIIMOHHOTO THUIA M MPAKTUYECKUX 3aHATUH
(cemMuHapoB);

- yueOHbIE ayTUTOPHUH ISl IPOBEACHHSI IPYIIIOBBIX U MHIUBUAYATbHBIX KOHCYJIbTALIUH,

- ya4eOHbIe ayTUTOPHH IS TIPOBEICHHSI TEKYIIETO KOHTPOJIS H TPOMEKYTOUHOW aTTeCTAINM;
-IOMEILEHHS [l CAMOCTOSITENIbHON pabOThI;

-IIOMEIICHHST JIUIST XpaHEHHS M TPOPHIAKTHYIECKOTO OOCITY)KUBAHHS TEXHHUYECKHUX CpPEICTB
o0OyueHusl.

CrnennanpHble TIOMEUICHUS YKOMIUIEKTOBAHBI CPEACTBAMH OOYUYCHHMS, CIyKAIIUMHU IS
npeacTaBiIeHus yueOHoi nHpopmauy 60IbIION ayAUTOPHH.

JIns mpoBeneHUS 3aHATHH JIEKIMOHHOTO THUIA TPEUIAaraloTcs HaOOpbl JAEMOHCTPAMOHHOTO
000pyJIOBaHUS M Y4eOHO-HAIJISIIHBIX TOCOOMM, XpaHsIIUEecs Ha SJEKTPOHHBIX HOCHUTENAX H
o0ecreunBaoNie TeMaTHYECKUE WILTIOCTPALUK, COOTBETCTBYIOMIME pabOYMM IporpaMMam
JMCLUTUINH.


http://www.lib.uniyar.ac.ru/opac/bk_cat_find.php
https://urait.ru/
https://www.studentlibrary.ru/
https://urait.ru/bcode/535332
https://urait.ru/bcode/545067
http://www.lib.uniyar.ac.ru/edocs/iuni/20122108.pdf
http://www.lib.uniyar.ac.ru/edocs/iuni/20122108.pdf

[TomereHust uIsi CaMOCTOATENBLHON PabOThl 00yUYaIOIMUXCs OCHAICHBI KOMIBIOTEPHOM
TEXHUKOW C BO3MOKHOCTBIO TOAKIIOUEHUSI K cetu «MHTepHeT» M obecreueHueM A0CTymna K
3JIEKTPOHHON MH(OPMAIMOHHO-00pa3oBaTenbHoM cpeae Apl'Y.

Uwuciio mocaiouHbIX MECT B JICKIIMOHHON ayJAUTOPUU OOJIbIIE JTUOO PaBHO CIIMCOYHOMY COCTaBY
[IOTOKA, a B ayAUTOPUM JJIsl IPAKTUYECKUX 3aHITHUH (CEMUHApOB) — CIMCOYHOMY COCTaBy
TPYIIIBI 00 yJarOIIHXCS.

ABTOp:

Crapmuii mpernoaaBarensb Kadeapbl
WHOCTPAHHBIX A3bIKOB T'YMaHUTAPHBIX
(haxkyIpTETOB E.B. HoBoxxmiioBa

OQ0JIIHCHOCIb, YUeHAs CIenetb U.0. Damunus



IIpunioxenne Nel k paGoyeii nporpaMmme IHCHUIITHHBI

«/HOCTpaHHBI A3BIK B IPO(ECCHOHATLHOU
AeATEeJbHOCTH»

MoH/1 OLIEHOYHBIX CPEACTB
JJ1s1 IPOBe/IeHUs TEKYIIero KOHTPOJISl yCIIeBaAeMOCTH
U IPOMEKYTOYHOM aTTeCTAIUM CTY/AE€HTOB
N0 JUCHUILINHE

1. KoHTpoJibHbIe 321aHUS U HHbIEe MaTepuaJbl,

HCII0JB3YEMBIE B IIPOLECCE TEKYLICI0 KOHTPOJIA YCIIEBAEMOCTH

3amaHus 11 CaMOCTOSITEIbHOW PadoThl / TEKYIETr0 KOHTPOJIS
(Hannvie 3a0anuss Mo2ym 6bINOIHAMbCA CIYOEHMOM CAMOCMOAMENbHO, 8 MAKOM CyYde
npenooasamenem 8 003amMenbHOM NOPAOKe He nposepsaomcs. Taxdce OanHvle 3a0anus Mo2ym

UCNONL308AMbCSL Npenodasamenem OJisk meKywe20 KOHmpois chopmuposannocmu YK-4
unouxamopwlr UJ/]-YK-4.3, 4.4, 4.6).
1 cemecTp

Kpumepuu oyenusanus 3aoanuii:
51% u Oosiee MPaBUIILHO BBIIOJHEHHBIX 33aHUI — 3a4TEHO.
50% u MeHee MPaBUIIbHO BHIMIOJIHEHHBIX 3aJJaHUH — HE 3aUTEHO.

Pazpen 1.
3aoanus na obwee nonumanue cooepIHcanus MeKcma U 3HaHue MmepMUHOI0SUU NO meme
«I nobanuzayusny. Tecm.

Globalization
Globalization involves economic, political, and cultural transformations.
There are at least four positions on the nature of these transformations.
Position 1: Globalization is producing a homogeneous world characterized by (1) a belief that
freedom of expression and appreciation of, and respect for, human and cultural differences
should be universally valued and (2) a fusion of distinct cultural practices into a new world
culture. This respect and fusion is embodied in trends such as world beat, world cuisine, and
world cinema. Globalization includes the emergence of the global citizen, who thinks of the
world as one community and feels a responsibility to the planet. The size of the 2007 Live Earth
concerts, which engaged 2 billion people worldwide, is evidence that the concept of a global
citizen, even if not fully developed, is emerging.
Position 2: Globalization is producing a homogeneous world by destroying variety or the local
cultures that get in the way of progress or simply cannot compete against large corporations. The
engines of cultural destruction—sometimes referred to as McWorld and Coca-colonization—
are consumerism and corporate capitalism. How is globalization destroying local cultures? When
people eat a Big Mac or drink a Coke, they are consuming more than a burger or a drink; they
are also consuming American/Western images and their associated values. Those values relate to
importance placed on food (the time to prepare it and eat), the nature of the relationship between
the cook and the person eating (personal versus anonymous), and the place of the individual in
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relationship to the group (i.e., I can eat whatever | want whenever | want versus | eat what others
are eating at standard times of the day).

Position 3: Globalization actually brings value to and appreciation for local products and ways
of doing things. Consumption of goods and services is not a one-way exchange in which the
buying culture simply accepts a foreign product as it is known and used in the exporting
culture(s). While the products of corporate capitalism penetrate local markets, they do not
eliminate demand for local ingredients and products. Moreover, local tastes are incorporated into
corporate offerings. Coca-Cola, for example, offers 450 different brands in 200 countries, many
brands that we may not have heard about, such as Inca Ko, a sparkling beverage available in
South America; Samurai, an energy drink available in Asia; and Vita, an African juice drink. Just
because a Big Mac or a Coke can be found anywhere in the world does not mean that locally,
regionally, or nationally inspired products vanish.

Position 4: Globalization and its interconnections intensify cultural differences by actually
“sparking religious, ethnic, and cultural conflicts as people fight to preserve their identity and
particular way of life” to resist Western influences that have dominated globalization to date, to
assert an identity that “clashes” with Western ideals (i.e., individualism, freedom of expression,
democracy), or to protect and enforce boundaries even as they are opened and erased.
Gatekeepers such as airport security and border patrol officers seek to process travelers and
cargo from around the world as quickly as possible and, at the same time, close access to real
and imagined threats. As a case in point, each year there are an estimated 300 million border
crossings from Mexico into the United States (one indicator of global interdependence). In hopes
of preventing this massive exchange of people, the U.S. is constructing 700 miles of strategically
placed fences along that border, including reinforced fencing, physical barriers, lighting,
cameras, and sensors to stop illegal crossings .

Task 1:

Debate on the issues raised in the text above using the following phrases:

In my view/ in my opinion/to my mind

If you ask me/ | agree(with)/ | disagree (with)/ I am not sure if/ | have no doubts about

KpurepuiionieHuBaHUs yCTHOTO 3a/1aHHUS:

3auTeHo - KOMMyHI/IKaTI/IBHaH 3aa4a peuicHa MoJIHOCTbIO UJIM YaCTHYHO. Bricka3piBanus
MOTYT COACPKATh OIMMPEACIICHHOC KOJIUYCCTBO OIIMOOK U nays, HO
COOTBCTCTBYIOT TEMATUKE. TepMI/IHOHOFI/IH M aKTHUBHAas JICKCUKaA UCIIOJIB3YCTCA.
He 3aureno - KOMMYHI/IKB.TI/IBHaH 3aaa4a HC pCIHICHA. PeaKI_II/II/I Ha pCIIJIMKHU OTCYTCTBYTOT.
TepMI/IHOJ'IOFI/IH M aKTHUBHAasA JICKCUKA HC UCITOJIb3YCTCA. O6H.[€HI/IC CBOJHUTCA K
OTACJIbHBIM CJIOBAM IIpHU OOJIBIIIOM KOJIMYECTBE (I)OHCMaTI/I‘{eCKI/IX, JICKCHUYCCKHUX
U TpaMMaTUYCCKUX omu6ok. MHoro may3, HET JIOTUKHU U CBA3HOCTHU.

Test

Match the terms from A with their definitions from B:

A: 1) gross national income (GNI), 2) third-world countries, 3) economy, 4) postindustrial
society, 5) labor force participation rate, 6) core countries (core nations). 7) globalization, 8)
multinational corporation, 9) first-world countries, 10) second-world countries, 11) international
division of labor

B: a) countries that are poor, underdeveloped, largely rural, and with high levels of poverty;
typically governments in such countries are autocratic dictatorships and wealth is concentrated in
the hands of a small elite



b) countries with state-managed economies and typically without a democratically elected
government;

c) a society economically dependent upon the production and distribution of services,
information, and knowledge

d) corporations that conduct business across national borders

e) the percentage of those in a given category who are employed

f) system of labor whereby products are produced globally, while profits accrue only to a few

g) the total output of goods and services produced by residents of a country each year plus the
income from nonresident sources, divided by the size of the population

h) increased economic ,political, and social interconnectedness and interdependence among
societies in the world

i) industrialized nations based on a market economy and with democratically elected
governments

j): the system on which the production, distribution, and consumption of goods and services is
based

k) within world systems theory, those nations that are more technologically advanced

Kpurepwuii oneHuBaHus:
51% u Oosiee NPaBUILHO BBIIIOJHEHHBIX 33aHUI — 3a4TEHO.
50% u MeHee paBUIILHO BBHINOJHEHHBIX 33aHUI — HE3aUTEHO.

Paznea 2.

|. Texcmobl 0151 nNUCbMEHHO20 NEPeBodd CO CLOBAPEM.
EDUCATION

Text I.

In its original nineteenth-century conception, the education system was to serve as a leveling
force in American society—the road to full equality for all citizens regardless of race, social
class origin, nationality, religion, or gender. Jew and gentile, Irish and Polish, Black and White,
rich and poor, male and female would learn together side by side. Through education, each
student would learn the ways of others and thus come to understand and respect them. Full
equality for humankind was to follow. Education has indeed reduced many inequalities in
society since compulsory education began at the turn of the twentieth century. The percentage of
high school graduates has risen among Whites and minorities, both male and female, as have
certain types of social mobility. Despite continuing inequalities in college enrollments
comparing African Americans, Hispanics, and Whites, the enrollment of minorities has risen
overall—although the high school dropout rate for Hispanics has remained highest among all
racial- ethnic groups. Furthermore, as more minorities and women attend and graduate from
two- and four-year colleges, the result—at least until the major economic recession of 2008—
2009—nhas been more employment for them in mid-level and high-level jobs. Nonetheless, many
inequalities still exist in U.S. education. Cognitive Ability and Its Measurement Since as long
ago as classical Greece, humans have sought to measure a “mental faculty” or “intelligence.” It
is now called cognitive ability, the capacity for abstract thinking. Since early in the twentieth
century, educators in our society, from preschools to universities, have attempted to measure
intelligence by means of standardized ability tests, such as the SAT or IQ tests, which are
intended to measure ability or potential. These are not the same as achievement tests, which are
intended to measure what has actually been learned, in addition to ability or potential. Advanced
Placement (AP) exams are achievement tests taken before entering college. Students who score
high demonstrate that they have already mastered certain material and can in many cases skip
those courses in college. The education system in the United States has relied heavily upon the
idea that intelligence, or ability, or potential is a single unitary trait. Cognitive ability has been
gauged according to the numerical results of the standardized tests. There has been a will to
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reduce measurements of cognitive ability to a single number, or perhaps two numbers, such as
language and math scores of SAT tests and 1Q tests in the recent past. There are three major
criticisms made regarding using standardized tests such as the SAT or ACT as measures of
cognitive ability. First, the tests tend to measure only limited ranges of abilities (such as
quantitative aptitude or verbal aptitude) while ignoring other cognitive endowments such as
creativity, musical ability, spatial perception, or even political skill and athletic ability (Zwick
2004; Freedle 2003; Gardner 1999; Lehmann 1999; Sternberg 1988). Second, the tests possess at
least some degree of cultural and gender bias—and also a strong social class bias. As a
result, they may perpetuate rather than reduce inequality between different cultural or racial
groups and social classes, as well as perpetuate social, economic, and educational inequality
between men and women. The tests were designed primarily by middle-class White males, and
the “standardization” they strive to achieve mirrors middle-class White male populations. Many
studies show that although standardized ability tests are somewhat capable of predicting future
school performance for White males, a significant number of studies—in fact most studies—
show less accurate forecasts for the success of minorities, especially Hispanics, African
Americans, and American Indians, and they often predict school 2002; Taylor 2009, 2002,
1992a; Jencks and Phillips 1998; Fleming and Garcia 1998; Pennock-Roman 1994; Young 1994;
Crouse and Trusheim 1988). In other words, the predictive validity of the tests, which is the
extent to which the tests accurately predict later college grades, is compromised for minorities,
women, and persons of working-class origins. The third criticism of the SATs is that they do not
predict school performance very well, even for Whites. For example, SAT scores are only
modestly accurate predictors of college grades even for White persons (Zwick 2004; Fleming
and Garcia 1998; Manning and Jackson 1984). This fact is not well known. Grade point average
in high school (and school class rank as well) is also only a modestly accurate predictor of
success in college. High school grades are about as accurate as the SATs in predicting college
grades—maybe even a tad better (Alon and Tienda 2007). This is truly unfortunate: The SAT,
when introduced in the late 1940s/early 1950s, was originally supposed to be a better predictor
than high school grades. The latter were then thought of as “subjective” whereas the SAT was
supposed to be “objective.”

Text 2.

The European Union (EU) is an economic and political alliance that began in 1952 with 6
member countries. The alliance has expanded several times to eventually include 27 members in
2007. The EU’s goal is to eliminate legal barriers to the free movement of people (including
labor), goods, services, and capital across member countries’ borders. We focus on the European
Union in this chapter for several reasons. First, the EU is investing heavily in education and
research to boost its international competitiveness and to ensure that Europeans have the skills
necessary to thrive in the 21st century (Bologna Declaration 1999). The EU is also offering
scholarships to attract the world’s “super-scholars,” and it is working to open its higher
education institutions to the rest of the world, thereby challenging the United States’
dominance as a host country to international students (Riding 2003; Dillon 2004; Lee 2004).
Second, the U.S. Department of Education routinely compares its students and education system
with foreign, especially European, counterparts on a host of attributes, including teachers’
salaries, reading scores, scientific literacy, per capita spending on education, and access to
educational opportunities. This comparative analysis allows an assessment of U.S. strengths and
weaknesses relative to those of other countries. Third, the United States was the first country in
the world to embrace the concept of mass education. In doing so, it broke with the European
view that education should be limited to an elite few. Europeans observed the American
experiment with mass education, and their early impressions offer important, lasting
assessments about the cultural values that the American system of public education promotes. In
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particular, the U.S. system seems to create students who (1) are preoccupied with knowledge as
it applies to income generation and wealth creation, (2) value personal observations over
accumulated knowledge and experience with other ways of life, (3) come away with a belief that
the ideal person is self-made and able to transcend societal forces, and (4) place high value on
educational achievement but not on the dedicated study needed to attain it (Hamilton 1883,
Combe 1839).

Kputepun oneHnBaHUS MHUCbMEHHOTO MEPEBO/IA.

3auTeHO - B OCHOBHOM a/IeKBaTHOCTH IIepeBO/ia HE HapylIieHa. JlomyckaeTcs 10 Tpex
dakTryecKkux OomMMOOK, YaCTHUHAs OTepsi HPOPMAIIUU 1 YACTHYHOE
HapyILICHHE HOPM POJHOTO SI3bIKA.

He 3aureno - [lepeBon conepxkut 4 u 6onee paktruueckux omubdbok. Hapymiena nonxnora u
a/ICKBaTHOCTB TIEPEBOJIA, HOPMBI U CTUJIb POJTHOTO SI3bIKA.

Il. 3a0anue na 3nanue mepmunonocuu u 0OUee NOHUMAHUE COOEPACAHUSL MEKCMA NO meme:
«Obpa3zosanuey.

Match the terms from A with their definitions from B:

A: 1) life chances, 2) mores, 3) group, 4)glass ceiling, 5) socialization, 6) role

B: a) popular concept referring to the limits that women and minorities experience in job
mobility

b) a collection of individuals who interact and communicate, share goals and norms, and who
have a subjective awareness as “we”

c) strict norms that control moral and ethical behavior

d) the opportunities that people have in common by virtue of belonging to a particular class

e) behavior others expect from a person associated with a particular status

f) the process through which people learn the expectations

Kputepuii oieHuBaHMs:
51% u Gosiee IPaBUIILHO BBIIOJHEHHBIX 33JaHUI — 3a4TEHO.
50% u MeHee PABIIILHO BBITTOJIHEHHBIX 3aaHUI — HE3a4TEHO

Pazpnen 3.
|. 3adanus na obwee nonumanue cooeporcanus mexcma u 3HaHUe MEPMUHOTIOSUU NO MeMe
«Kynemypay.

THE CHALLENGE OF DEFINING CULTURE

Culture is the complex system of meaning and behavior that defines the way of life for a given
group or society. It includes beliefs, values, knowledge, art, morals, laws, customs, habits,
language, and dress, among other things. Culture includes ways of thinking as well as patterns of
behavior. Observing culture involves studying what people think, how they interact, and the
objects they use. In any society, culture defines what is perceived as beautiful and ugly, right and
wrong, good and bad. Culture helps hold society together, giving people a sense of belonging,
instructing them on how to behave, and telling them what to think in particular situations.
Culture gives meaning to society. Culture is both material and nonmaterial. Material culture
consists of the objects created in a given society its buildings, art, tools, toys, print and broadcast
media, and other tangible objects, such as those discussed in the chapter opener. In the popular
mind, material artifacts constitute culture because they can be collected in museums or archives
and analyzed for what they represent. These objects are significant because of the meaning they
are given. A temple, for example, is not merely a building, nor is it only a place of worship. Its
form and presentation signify the religious meaning system of the faithful. Nonmaterial culture
includes the norms, laws, customs, ideas, and beliefs of a group of people. Nonmaterial culture is
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less tangible than material culture, but it has a strong presence in social behavior. Examples of
nonmaterial culture are numerous and found in the patterns of everyday life. In some cultures,
people eat with utensils, in others, people do not. The eating utensils are part of material culture,
but the belief about whether to use them is nonmaterial culture. It is cultural patterns that make
humans so interesting. Is it culture that distinguishes human beings from animals? Some animal
species develop what we might call culture. Chimpanzees, for example, learn behavior through
observing and imitating others, a point proved by observing the different eating practices among
chimpanzees in the same species but raised in different groups. Others have observed elephants
picking up the dead bones of other elephants and fondling them, perhaps evidence of grieving
behavior. Dolphins are known to have a complex auditory language. And most people think that
their pets communicate with them. Apparently, humans are not unique in their ability to develop
systems of communication. But some scientists generally conclude that animals lack the
elaborate symbol-based cultures common in human societies. Perhaps, as even Charles Darwin
wrote, “The difference in mind between man and the higher animals, great as it is, certainly is
one of degree and not of kind”. Studying animal groups reminds us of the interplay between
biology and culture. Human biology sets limits and provides certain capacities for human life
and the development of culture. Similarly, the environment in which humans live establishes the
possibilities and limitations for human society. Nutrition, for instance, is greatly influenced by
environment, thereby affecting human body height and weight. Not everyone can swim like
Michael Phelps or lob a tennis ball like Venus and Serena Williams, but with training and
conditioning, people can enhance their physical abilities. Biological limits exist, but cultural
factors have an enormous influence on the development of human life.

Task 1.
Answer the questions below using the following phrases: In my view/ in my opinion/to my mind

- Is it possible to find words to define something so vast as the way of life of a people?

- Does a person who “looks Korean” and who has lived in the United States most of his or
her life belong to Korean or American culture?

- Is eating rice for breakfast a behavior that makes someone Korean?

- Is an ability to speak Korean a characteristic that makes someone Korean?

- Are ethnic Koreans who speak English or Spanish not Korean?

Task 2.

Match the terms from A with their definitions from B:

A: 1) norms, 2) popular culture, 3) ethnocentrism, 4) counterculture, 5) values,

6) culture shock, 7) mores, 8) culture) 9) taboos

B: a) subculture created as a reaction against the values of the dominant culture

b) the complex system of meaning and behavior that defines the way of life for a given group
or society

c) the feeling of disorientation that can come when one encounters a new or rapidly changed
cultural situation

d) the belief that one’s in-group is superior to all out-groups

e) strict norms that control moral and ethical behavior

f) the specific cultural expectations for how to act in a given situation

g) the beliefs, practices, and objects that are part of everyday traditions

h) those behaviors that bring the most serious sanctions

1) the abstract standards in a society or group that define ideal principles

Kpurepuii onieHnBaHus:
51% u Gosiee MpaBUIBLHO BBHIMOJHEHHBIX 33/IaHUI — 3a4TEHO.
50% u MeHee PaBIIILHO BBITTOJIHEHHBIX 33JaHUI — HE3a4TEHO
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Il. Texcmonsannomuposanus.

CULTURALDIVERSITY

It is rare for a society to be culturally uniform. As societies develop and become more complex,
different cultural traditions appear. The more complex the society, the more likely its culture will
be internally varied and diverse. The United States, for example, hosts enormous cultural
diversity stemming from religious, ethnic, and racial differences, as well as regional, age, gender,
and class differences. Currently, more than 12.5 percent of people in the United States are
foreign born. In a single year, immigrants from more than 100 countries come to the United
States (U.S. Census Bureau 2009). Whereas earlier immigrants were predominantly from
Europe, now Latin America and Asia are the greatest sources of new immigrants. One result is a
large increase in the number of U.S. residents for whom English is the second language. Cultural
diversity is clearly a characteristic of contemporary American society. The richness of American
culture stems from the many traditions that different groups have brought with them to this
society, as well as from the cultural forms that have emerged through their experience within the
United States. Jazz, for example, is one of the few musical forms indigenous to the United
States. An indigenous art form refers to something that originated in a particular region or
culture. However, jazz also has roots in the musical traditions of slave communities and African
cultures. Since the birth of jazz, cultural greats such as Ella Fitzgerald, Count Basie, Duke
Ellington, Billie Holiday, and numerous others have not only enriched the jazz tradition but have
also influenced other forms of music, including rock and roll. Strongly influenced by instruments
of culture such as television, the fashion industry, and Anglo-European traditions and includes
diverse elements such as fast food, Christmas shopping, and professional sports. It is also a
culture that emphasizes achievement and individual effort.

Kpurepuii onenuBanusi.

3aureHo - ['71aBHBIC 1€ AHHOTUPOBAHUS M KOMMYHHUKAIIUU JTOCTUTHYTHI. OCHOBHBIC HJICU
MCXOJHOTO TeKCTa onpeaeneHsbl. Jlonyckaercs He 6oree 4 pakTHUECKUX OMUOOK U
OTIPEICIICHHOE KOJIMYECTBO JIEKCHISCKUX U TPaMMATHIECKIX HETOUHOCTEH,
qacTUYHas oTepsl HHPOpPMAIIHH.
He 3aureHo - ['1aBHBIC 1€/ aHHOTUPOBAHUS 1 KOMMYHHUKAIIUN HE IOCTUTHYTHI.
OcHOBHBIE HJIEN UCXOIHOTO TEKCTa He omnpeseneHsl. JlomymieHo 6onee 4
(akTUyecKuX U OOJIBIIOE KOIUYECTBO JIEKCUUECKUX U TPAMMATHYECKUX
OIIHOOK.

1. Texcm ons peghepuposanusi.

SUBCULTURES

Subcultures are the cultures of groups whose values and norms of behavior differ to some
degree from those of the dominant culture. Members of subcultures tend to interact frequently
with one another and share a common worldview. They may be identifiable by their appearance
(style of clothing or adornments) or perhaps by language, dialect, or other cultural markers. You
can view subcultures along a continuum of how well they are integrated into the dominant
culture. Subcultures typically share some elements of the dominant culture and coexist within it,
although some subcultures may be quite separated from the dominant one. This separation
occurs because they are either unwilling or unable to assimilate into the dominant culture, that
is, share its values, norms, and beliefs. Rap and hip-hop music first emerged as a subculture
where young African Americans developed their own style of dress and music to articulate their
resistance to the dominant White culture. Now, rap and hip-hop have been incorporated into
mainstream youth culture. Indeed, they are now global phenomena, as cultural industries have
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turned hip-hop and rap into a profitable commodity. Even so, rap still expresses an oppositional
identity for Black and White youth and other groups who feel marginalized by the dominant
culture. Some subcultures retreat from the dominant culture, as do the Amish, some religious
cults, and some communal groups. In these cases, the subculture is actually a separate
community that lives as independently from the dominant culture as possible. Other subcultures
may coexist with the dominant society, and members of the subculture may participate in both
the subculture and the dominant culture. Subcultures also develop when new groups enter a
society. Puerto Rican immigration to the U.S. mainland, for example, has generated distinct
Puerto Rican subcultures within many urban areas. Although Puerto Ricans also partake in the
dominant culture, their unique heritage is part of their subcultural experience. Parts of this
culture are now entering the dominant culture. Salsa music, now heard on mainstream radio
stations, was created in the late 1960s by Puerto Rican musicians who were expressing the
contours of their working-class culture. The themes in salsa reflect the experience of barrio
people and mix the musical traditions of other Latin music, including rumba, mambo, and cha-
cha. As with other subcultures, the boundaries between the dominant culture and the subculture
are permeable, resulting in cultural change as new groups enter society.

KpuTtepuii onieHuBaHus.

3auteHo - ['maBHBIE 1enu pedepupoBaHUS U KOMMYHHKAIIUU JOCTUTHYTHL. OCHOBHBIE UIEH
MCXOJHOTO TEKCTa onpeneneHsl. Jlonyckaercs He 6oiee 4 pakTHIECKUX OMUOOK H
OTpeIeIEHHOE KOJIMYECTBO JIEKCUYECKUX U TPaMMaTHYEeCKUX HETOYHOCTEH,
YacTUYHAs TOTEps HHPOPMALINH.
He 3aureno - ['maBHbIe 11enu pedeprupoBaHrs U KOMMYHUKAIIUUA HE IOCTUTHYTHI.
OcHOBHBIE HJIEN UCXOIHOTO TEKCTa He omnpeseneHsl. JlomymieHo 6onee 4
(bakTUyecKuX U OOJBIIOE KOMTUYECTBO JIGKCUUECKUX U TPAMMATHUYECKUX
OIIHOOK.

Paznen 4.
3a0aHuﬂ HA 061/1/;66 NOHUMAaHUe COO@prCaHM}l meKkcma U 3HaHue mepmuHOﬂozuu no meme
«HacereHue Uu coyudajibHvle USMEHEHUA).

POPULATION AND SOCIAL CHANGE

Like other social institutions, the family is in a constant state of change, particularly as new
social conditions arise and as people in families adapt to the changed conditions of their lives.
Some changes affect only a given family—the individual changes that come from the birth of a
new child, the loss of a partner, divorce, migration, and other life events. These changes are what
C. Wright Mills referred to as “troubles”. Some may even be happy events; the point is that they
are changes that happen at the individual level, as people adjust to the presence of a new child,
adjust to a breakup with a long-term partner, or grieve the loss of a spouse. As Mills would have
pointed out, many microsociological events that people experience in families have their origins
in the broader macrosociological changes affecting society as a whole. Global Changes in
Family Life Changes in the institutional structure of families are also being affected by the
process of globalization. The increasing global basis of the economy means that people often
work long distances from other family members—a phenomenon that occurs at all points on the
social class spectrum, although the experience of such global mobility varies significantly by
social class. A corporate executive may accumulate thousands—even millions—of first-class
flight miles, crossing the globe to conduct business. A regional sales manager may spend most
nights away from a family, likely staying in modestly priced motels and eating in fast-food
franchises along the way. Truckers may sleep in the cabs of their tractor trailers after logging
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extraordinary numbers of hours of driving in a given week. Laborers may move from one state to
the next, following the pattern of the harvest, living in camps away from families, and being paid
by the amount they pick. These patterns of work and migration have created a new family form,
the transnational family, defined as families where one parent (or both) lives and works in one
country while their children remain in the country of origin. A good example is found in Hong
Kong, where most domestic labor is performed by Filipina women who work on multiple-year
contracts managed by the government, typically on a live-in basis. They leave their children in
the Philippines, usually cared for by a relative, and send money home; the meager wages they
earn in Hong Kong far exceed the average income of workers in the Philippines. This pattern is
so common that the average Filipino migrant worker supports five people at home; one in five
Filipinos directly depends on migrant workers’ earnings. One need not go to other nations to see
such transnational patterns in family life. In the United States, Caribbean women and African
American women have had a long history of having to leave their children with others while they
sought employment in different regions of the country. Central American and Mexican women
may come to work in the United States while their children stay behind. Mothers may return to
see their children whenever they can, or alternatively, children may spend part of the year with
their mothers, part with other relatives. Mothers in transnational families have to develop new
concepts of their maternal role, because their situation means giving up the idea that biological
mothers should raise their own children. Many have expanded their definition of motherhood to
include breadwinning, traditionally defined as the role of fathers. Transnational women also
create a new sense of home, one not limited to the traditional understanding of “home” as a
single place where mothers, fathers, and their children reside. Family social policies are the
subject of intense national debate. Should gay marriages be recognized by the state? What
responsibility does society have to help parents balance the demands of work and family? Many
issues on the front lines of national social policy engage intense discussions of families. Some
claim the family is breaking down. Others celebrate the increased diversity among families.
Many blame the family for the social problems our society faces. Drugs, low educational
achievement, crime, and violence are often attributed to a crisis in “family values,” as if
rectifying these attitudes is all it will take to solve our nation’s difficulties. The family is the only
social institution that typically takes the blame for all of society’s problems. Is it reasonable to
expect families to solve social problems? Families are afflicted by most of the structural
problems that are generated by racism, poverty, gender inequality, and class inequality.
Expecting families to solve the problems that are the basis for their own difficulties is like asking
a poor person to save us from the national debt. Balancing the multiple demands of work and
family is one of the biggest challenges for most families. With more parents employed, it is
difficult to take time from one’s paid job to care for newborn or newly adopted children, tend to
sick children, or care for elderly parents or other family members. As more families include two
earners, more people feel pulled in multiple directions, always strategizing to find the time to
get everything done. Work institutions are structured on a gendered model of the male
breadwinner, where family and work are assumed to be separate, nonintersecting spheres. But
now there is significant “spillover” between family and work—work seeping into the home and
home also affecting people’s work. The Family and Medical Leave Act (FMLA), adopted by
Congress in 1993, is meant to provide help for these conflicts. It requires employers to grant
employees a total of twelve weeks in unpaid leave to care for newborns, adopted children, or
family members with a serious health condition. The FMLA is the first law to recognize the need
of families to care for children and other dependents. A number of conditions, however, limit the
effectiveness of the FMLA, not the least of which is that the leave is unpaid, making it
impossible for many employed parents. Many workers in firms where there are family-friendly
policies worry that taking advantage of these policies will harm their prospects for career
advancement. Currently, only 15 percent of workers have child-care benefits available to them
from employers (U.S. Bureau of Labor Statistics 2006b). Among industrialized nations, the
United States provides the least in support for maternity and child-care policies.
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Task 1.

1. Questions to Consider:

- Who does the work in your family?

- Is it related to the social organization of your family?

- Do you think that men’s gender identity changes when they become more involved in care
work?

- What hinders and/or facilitates men’s engagement in this kind of work?

Task 2.

2. Match the terms from A with their definitions from B:

A: 1) state, 2) matriarchy, 3) nuclear family, 4) urbanization, 5) kinship system, 6) family, 7)

power, 8) transnational family 9) social institution 10) extended families 11) median income, 12)
values

B: a) a primary group of people—usually related by ancestry, marriage, or adoption—who
form a cooperative economic unit to care for any offspring (and each other) and who are
committed to maintaining the group over time

b) the pattern of relationships that define people’s family relationships to one another

C) a society or group in which women have power over men

d) the midpoint of all household incomes

e) family in which a married couple resides together with their children

f) the whole network of parents, children, and other relatives who form a family unit and often
reside together

g) an established and organized system of social behavior with a recognized purpose

h) the organized system of power and authority in society

i) families where one parent (or both) lives and works in one country while the children remain
in their country of origin

j) the process by which a community acquires the characteristics of city life

k) the abstract standards in a society or group that define ideal principles

I) a person or group’s ability to exercise influence and control over others

Kpurepuii oieHuBaHMs:
51% u Oosiee IPaBUIILHO BBIIOJHEHHBIX 33aHUI — 3a4TEHO.
50% u MeHee MPaBUIIbHO BHITIOJIHEHHBIX 3a/IJaHUH — HE 3aU4TEHO

Il. Cocmasnenue pesrome.
IIpumep pe3roMe npu ycTpoiicTBe Ha padoTy:

Sara Anne Green
Address (home): 47 Gerrard Street
Manchester, M20 4LZ
Telephone: 0121 423170

Email: sara.green@gmail.com

Objective: A position of a manager

Summary A well-organized and outgoing Business
Economics student graduating in June 2007
with good communication and analytical
skills, looking to develop a career as an
economist within an international business
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environment. Fluent Spanish speaker
experienced in the use of spreadsheets,
databases, and similar business software.

Education and qualifications:

September 2004 - June 2007

BA (Hons) in Business Economics

City University, Bristol

September 1996-June 2003

Manchester School

4 A Levels: Economics (A), Information and
Communication

Technology (A), English (A), Spanish (B)

9 GCSEs (including A* grades in Economics,
Spanish, English, Mathematics, ICT, and
German

Work experience:

July-September 2006

Administrative Assistant

MKL Smith & Co (Accountants), Manchester
Duties included:

using spreadsheets to sort and chart financial
information

assisting PA with routine admin tasks July-
September 2005

English Language Teaching Assistant

EFL International, Seville, Spain

Duties included: assisting teachers in
preparing lessons

administering student database

liaising with local companies to organize
student activities

July 2003-August 2004

Various jobs (including voluntary and hotel
work) and travel in Spain and Latin America,
gaining a valuable insight into the culture and
spoken language of those countries.

Skills:

Advanced Certificate in MS Word, MS Excel,
and MS Access (evening course, September-
July 2006)

Full driving licence

Interests & extra information:

Netball, travel, swimming

References:

Dr Thomas Clark

Senior Lecturer in Business and Management
Department of Business Organization and
Strategy

City University

Bristol BS1 2ER

Ms Susan Hunter

Senior Partner

MKL Smith & Co (Accountants)

231 Parker Street

Manchester M20 6QR
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Task 1. CocTtaBbTe CBOE pe3oMe, COIJIACHO CJIeAYIOIIHM PyOpruKam:

Obijective

Summary

Education and qualifications
Work experience

Skills

Interests & extra information
References

Kpurepuiionenuanusi.

3aureHo - ['71aBHbBIE LI€IM MMCbMEHHONM KOMMYHUKALIMM TOCTUTHYTHI. Bee pasaensl pestome
3aIIOJTHEHBI JIOCTATOYHO TOPpOoOHO. JlommyckaeTcst He Oojiee 4 JIGKCHUSCKUX U
rpaMMaTH4€CKUX HETOUYHOCTEH.

He 3auteHo - ['maBHBIC 1IEIM TMCBMEHHONM KOMMYHUKAMU HE TOCTUTHYTHI. He Bce pasaeinbl
pe3I0Me 3aroIHEeHbI JOCTaTOYHO oApoOHO. JlomyiieHo 6onee 4 TeKCHYeCKUX U
rpaMMaTHYE€CKUX HETOYHOCTEH.

Paznen 5.
IIpezenmayuu no meme « Coyuonocuneckoe ucciedo8anue
Temvl Ona npesenmayuii:
- Is sociological research scientific?
- What is the difference between qualitative research and quantitative research?
- Can sociology be value free?
- Is the research based on a truly random scientific sample, or is it biased?
- Who benefits from the study’s conclusions?
- How might you design your study?

Kpumepuu OoYyeHueaHus npe3eHmaL;uL7 U yCniHblx BbICKA3LIBAHULL.

Saureno -B MPE3CHTAlU UJIM BBICKA3bIBAHWU OTPAKCHBIKIIFOYCBBIC ITO3UITUH.
JonyckatoTcs HETOYHOCTH, HE Mellaroue Bocupusatuio. KommyHukaTuBHast
3a/1a4a pelIeHa MOJTHOCTHIO WM YaCTUYHO. BhICKa3bIBaHUS MOTYT COJIEPKATh

3HAYUTEIBHOE KOIMYECTBO OIUOOK U Tay3, HO COOTBETCTBYIOT TEMATHKE.

AKTHBHAas JIEKCUKA UCIIOJIb3YETCA.

He 3aureno - KommyHnukarruBHas 3agada He penieHa. OCHOBHBIE MMO3UIIMU BbICKA3bIBAHUS HE
onpeneneHsl. Peaknuy Ha peruinKy OTCYTCTBYIOT.

AKTHBHas IeKCHKa He ucnoib3yeTcs. OOIIeHne CBOAUTCS K OTACTBHBIM CJI0BaM

" CJIIOBOCOYCTAHUAM ITPU 0O0JBIIOM KOJIMYECTBE (bOHeMaTquCKHX, JJEKCHUYECKHUX

U TpaMMaTUYECKUX OMIMOOK. MHOTO may3, HET JIOTUKHU U CBSI3HOCTH.

Cnucox BONpocoB M (WIN) 3aJaHUM 1J1s1 IPOBeJeHUs IPOMEKYTOYHOM ATTeCTAMHI
(mpoBepka chopmupoBannoctu YK-4, unaukarop UJ1-YK .4.3, 4.4, 4.6)
3auem (1 cemecmp)
Coneprxanue 3ayera:
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1. TlucerMeHHBIN TIEPEBOJ C AHTIUHCKOTO S3bIKa HAa PYCCKUW OPUTHHAIBHOTO TEKCTa IO
CIIEIUATILHOCTH C MCTIOJIb30BaHueM ciioBapsi oo0bemoM 1500 meu.3HakoB 3a 45 MUHYT.

2. PedepupoBanue OpuUrHHAILHOTO TEKCTa MO crenuansHocTH oobemoM 1500-2000 meu.
3HAKOB (YCTHO WJIM MTUCHbMEHHO)

3. becena Ha aHTIIMIICKOM sI3BIKE MO OAHOM M3 MPOHIEHHBIX TeM: (Bcero 15-20
MIPEIJIOKECHU ).

3aoanus k 3auemy.
3ananue 1. Tekct st MICbMEHHOTO MEPEBOIa CO CIOBAPEM.
SOCIOLOGY AND SCIENTIFIC METHOD

Sociological research derives from what is called the scientific method, originally defined and
elaborated by the British philosopher Sir Francis Bacon (1561-1626). The scientific method
involves several steps in a research process, including observation, hypothesis testing, analysis of
data, and generalization. Since its beginnings, sociology has attempted to adhere to the scientific
method. To the degree that it has succeeded, sociology is a science; yet, there is also an art to
developing sociological knowledge. Sociology aspires to be both scientific and humanistic, but
sociological research varies in how strictly it adheres to the scientific method. Some sociologists
test hypotheses; others use more open-ended methods, such as in Duneier’s study of homeless
men or in Moskos’s study of police officers on the beat. Science is empirical, meaning it is
based on careful and systematic observation, not just on conjecture. Although some sociological
studies are highly quantitative and statistically sophisticated, others are qualitatively based, that
is, based on more interpretive observations, not statistical analysis. Both quantitative and
qualitative studies are empirical. Sociological studies may be based on surveys, observations,
and many other forms of analysis, but they always depend on an empirical underpinning.
Sociological knowledge is not the same as philosophy or personal belief. Philosophy, theology,
and personal experience can deliver insights into human behavior, but at the heart of the
scientific method is the notion that a theory must be testable. This requirement distinguishes
science from purely humanistic pursuits such as theology and literature. One wellspring of
sociological insight is deductive reasoning. When a sociologist uses deductive reasoning, he or
she creates a specific research question about a focused point that is based on a more general or
universal principle .

Kputepuii olieHnBaHNs MUCBMEHHOTO IIEPEBO/IA.

3auTeHo - B OCHOBHOM aJ1eKBaTHOCTB IIEPEBOJIa HE HapyleHa. Jlomyckaercs 10 Tpex
(akTHUeCKuX OMUOOK, YaCTUYHAS OTeps MH(POPMAILIUU U YACTUIHOE
HapyIIEHUE HOPM POJHOIO SI3BIKA.

He 3auteno - [lepeBoa conepxut 4 u 6onee paktruueckux omuodok. Hapyiiena noiaHora u
AZICKBATHOCTH NI€PEBOAA, HOPMBI U CTUJIb POAHOI'O A3bIKA.

3amanue?. Texct 1 pedeprpoBaHus:
QUANTITATIVE VERSUS QUALITATIVE RESEARCH

DO sociologists prefer qualitative or quantitative research? Why do you think so? Recollect
some research papers you have read? What methods do they adhere to?

The research design often involves deciding whether the research will be qualitative or
quantitative or perhaps some combination of both. Quantitative research is that which uses
numerical analysis. In essence, this approach reduces the data into numbers, for example, the
percentage of teenage mothers in California. Qualitative research is somewhat less structured
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than quantitative research, yet still focuses on a central research question. Qualitative research
allows for more interpretation and nuance in what people say and do and thus can provide an in-
depth look at a particular social behavior. Both forms of research are useful, and both are used
extensively in sociology. Some research designs involve the testing of hypotheses. A hypothesis
(pronounced is a prediction or a hunch, a tentative assumption that one intends to test. If you
have a research design that calls for the investigation of a very specific hunch, you might
formulate a hypothesis. Hypotheses are often formulated as if-then statements. For example:
Hypothesis: If a person’s parents are racially prejudiced, then that person will, on average, be
more prejudiced than a person whose parents are relatively free of prejudice. This is merely a
hypothesis or expectation, not a demonstration of fact. Having phrased a hypothesis, the
sociologist must then determine if it is true or false. To test the preceding example, one might
take a large sample of people and determine their prejudice level by interviews or some other
mechanism. One would then determine the prejudice level of their parents. According to the
hypothesis, one would expect to find more prejudiced children among prejudiced parents and
more nonprejudiced children among nonprejudiced parents. If this association is found, the
hypothesis is supported. If it is not found, then the hypothesis would be rejected. Not all
sociological research follows the model of hypothesis testing, but all research does include a plan
for how data will be gathered. Data can be qualitative or quantitative; either way, they are still
data. Sociologists often try to convert their observations into a quantitative.

Kpurepuii onenuBanusi.

3auteHo - ['maBHBIC 1enu pedepupoBaHUsS K KOMMYHUKAIUU JOCTUTHYTHI. OCHOBHBIE UJIEU
MCXOJHOTO TeKCTa onpeeneHbl. Jlonyckaercs He 0osee 4 paKTHISCKUX OIMOOK
U OIpEeJeNIEHHOE KOJIMUYECTBO JIEKCHYECKUX M IPaMMaTHYECKUX
HETOYHOCTEH, YaCTUYHAS IOTePs HHPOPMALINH.

He 3aureno - I'n1aBHbIe 1ienu pedepupoBaHrs U KOMMYHUKALIUN HE IOCTUTHYTHI.
OcHOBHBIE HJIeU UCXOJHOTO TEKCTa He onpeneneHsl. [Jomymeno 6onee 4
(1)aKTI/I‘-I€CKI/IX u 6OJ'II)HIOG KOJIMYCCTBO JICKCUYCCKUX U FpaMMaTHqGCKHX
OIIIHOOK.

3a,Z[aHI/Ie 3. becena npenoaaBarest CoO CTYACHTOM Ha AQHTJIMHCKOM SI3BIKE

Temsl 111 00CyXIeHUS:

1. Globalization

2. Education

3. Population and social change
4. Culture

5. Sociological Research

6. Job Hunting

Kpurepnii onieHMBaHNs YCTHOM 4acTH 3a4eTa:

3aureHo - KoMMyHUKaTUBHAs 3a/laya pellieHa MOJIHOCThIO WIIM YaCTUYHO. BhIcka3bIBaHUs
MOTYT CO/IepKaTh OMPEIEICHHOE KOJINYECTBO OIINOOK U Iay3, HO
COOTBCTCTBYIOT TCMATHKCE. TepMI/IHOJIOF W U aKTUBHAA JICKCUKA UCIIOJIL3YCTCA.
He 3auteno - KoMmmyHukaTuBHas 3a/1a4a He penieHa. Peakiiuu Ha perimKu OTCyTCTBYIOT.
TepMuHoOrys U akTUBHAs JIEKCHKA He Ucnonb3yercs. OO1eHne cBoJuTCs K
OTACJ/IbHBIM CJIOBAM IIpU 6OHLH_IOM KOJIMYECTBEC (I)OHeMaTI/I‘-IeCKI/IX, JICKCUYCCKUX
U TpaMMAaTUYeCKUX OMIMOOK. MHOrO may3, HeT JJOTUKU U CBSI3HOCTH.
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IIpunoxenne Ne2 k padoueii mporpaMme JMCIHMIIIMHBI
«/HOCTpaHHbI SA3bIK B NPO(eCCHOHATBHOM AeSITeJIbHOCTID)

MCTOIII/I‘leCKI/Ie YKazaHud AJd CTYACHTOB I10 OCBOCHUIO JTUCHUIIJIMHBI

B npouecce u3yueHuss HHOCTPAHHOTO SI3bIKA B BY3€, CTYJIEHT JIOJIKEH:
— OCYUIECTBIIAITh CEPHhE3HYI0, CHCTEMAaTHYECKYI0 M YIOPHYIO paldOTy IO OBJIaJECHUIO
SI3BIKOM, PETYJISIPHO TMOcemiasi MPaKTUYeCKUE 3aHATHS;

— TIOMHHUTB, YTO CAMOCTOSITEJIbHAsI paboTa — HEOThEMJIEMAasi YacThb OCBOCHHS TUCLUILIUHBI,
06e3 KOTOpoll ayauTopHas paboTa MOJ PYKOBOJCTBOM IIpernojaBaTess OyaeT MeHee
sddextuBHa. PerynspHoe wucnoib3oBaHue pecypcoB VHTepHeTa M MEepUOIUYECKUX
W3JIaHUH MO3BOJUT MOBBICUTH COOCTBEHHYIO SI3bIKOBYIO KYIBTYPY.

— TOCTOSIHHO TMOMNOJHATh COOCTBEHHBIN CIIOBApHBIN 3arac Mo CrelnuaibHOCTH, 3aHUMAThCs
COCTABJICHHEM CIICIIHAIM3UPOBAHHOTO CIIOBHUKA (MHHUMYM 30 CIIOB 1O KaXA0U TEME);

— YUTaTh XYJAOXKECTBCHHYIO U CIEIUAIM3UPOBAHHYIO JIMTEPATYPY HA MHOCTPAHHOM SI3BIKE,
M3BICKUBATh BO3MOXXHOCTH OOIICHHS ¢ HOCUTEIISIMU sI3bIKa (CeMUHApHI U BCTpeud B Jlomax
IpyXO0bl, epenucka, yuactue B UutepHer-dpopymax);

— Ppa3BHUBATH B cebe CTPEMJICHUEC K CIIOHTAHHOMY I'OBOPCHUIO, ZIO6I/IB8JICI) SICHOT'O B YETKOI'O
BBIPAXXCHHA MBICJIN,

— HPOSABJIATH YBAXCHUC K CBOUM IIPCIIOAABATCIIIM MW IMOAACPIKUBATL C HUMU HeHOBOﬁ
KOHTAKT, BBIIIOJHAA UX COBECThI U PCKOMCHAAIUH.

— yMeTh paboTaTh B KOMaHJI€ B paMKaxX BBIMOJTHEHHS KOMMYHHKATHBHBIX U TPYIIOBBIX
3aJIaHUH.

YueOHO-MeTOANIECKOE 00€ecTIeueHne
CaMOCTOSITE/IbHOI PadoThI CTYIEHTOB MO0 IMCUHUILIHHE

B kauectBe y4eOHO-METOAMYECKOIO O00ECHEUEHHs] PEKOMEHIYETCs HCIOJIb30BaTh
JUTEpaTypy, yKazaHHylo B paszene Ne 8 naHHoi paboueil mporpaMmel.

Takke paa mnoadopa y4yeOHOH JHMTEPaTypbl PeKOMEHIyeTcsl HCI0Jb30BaTh
LIMPOKUH CIIEKTP HHTEPHET-PecypcoB:

1.  DaexrponHo-6udimoreynass  cucrema  «lOpaiit»  (https://urait.ru/) -
MYJIbTHIUCIMIUIMHAPHBIN  pecypc (ydeOHas, HayyHas M XYAOKECTBEHHas JHMTeparypa,
TEPUO/INKA).

2. DaekTpoHHO-0nbanoTeuHas cuctema «IIpocmext» (http://ebs.prospekt.org/books)-
SBIISIETCS CaMOCTOSTEJIbHBIM HPOEKTOM M37aTesbeTBa «lIpocrekT» M CoAepKUT U3AaHUs IO
pasUYHBIM OTpacisM 3HaHUS (IyMaHHUTapHble HAYKH, €CTECTBEHHbIC M TEXHHYECKHE HAYKH,
IOpUINYEcKas JUTepaTypa, SKOHOMHUYECKasl JIMTepaTypa, WHOCTPAaHHBIC S3BIKK). DIIEKTPOHHAS
OuOIMOTEKA CONEPKUT U3JaHMS, MOATOTOBJIECHHBIC BEIYIIUMH CHEIMATUCTaMU U aBTOPCKUMHU
kosekTuBamMu crpanbl. @oun DBC popmupyercs ¢ yuerom Bcex U3MEHEHUI 00pa3oBaTeIbHBIX
CTAaHIAPTOB WM BKIIOYACT y4YEeOHWKH, ydeOHBbIC MOCOOUs, y4eOHO-METOAUYECKHUE KOMILICKCHI,
MOHOTpa(uM, D>HUUKIONEANU, CIOBAPH M CIPABOYHUKH, BBITYCKAEMbIE H3IATEIHCTBOM
«IIpocnexT». bonbIIMHCTBO Yy4€OHMKOB PEKOMEHI0BAHO MUHUCTEPCTBOM 00pa30BaHUs U HAyKH
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Poccuiickoit @enepanun 1 yaeOHO-METOIMUECKUMHE 00benuHeHns MU Poccuiickoit denepanun
P By3ax.

3. OneKTpOHHO-0MOINOTEYHAs cucrema «KoHcynpranT Crynenra»
https://www.studentlibrary.ru/
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